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Project Planning School workshop in Sønderborg

List of acronyms and abbreviations
Acronym

English Meaning

Original Language

B4R

Benefit4Regions

—

D

Germany

Deutschland

DE

Germany

Deutschland

DK

Denmark

Danmark

EU

European Union

—

FHVD

University of Applied Sciences for
Administration and Services

Fachhochschule für Verwaltung und
Dienstleistung

IVR

Indulgence vs. Restraint Index

LLUR

Schleswig-Holstein State Agency for
Agriculture, the Environment, and Rural Areas

Landesamt für Landwirtschaft,
Umwelt und Ländliche Räume des
Landes Schleswig-Holstein

LTO

Long-term orientation

—

MAS

Masculinity Index Value

—

MOOC

Massive Open Online Course

—

OECD

Organisation for Economic Cooperation and
Development

—

PDI

Power Distance Index

—

PPS

Project Planning School

—

SDU

University of Southern Denmark

Syddansk Universitet

UAI

Uncertainty Avoidance Index

—

UC SYD

University College South Denmark

—

WVS

World Values Survey

—
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Introduction
The Interreg 5A project “Benefit4Regions” (B4R) aims to improve living conditions in rural areas,
specifically in the Danish-German border-region. As its main methodology, stakeholder-based case
studies were carried out to identify challenges and solutions for municipalities and other regional
bodies carrying out projects in a cross-border setting. Case study member participation and
communication has been analysed by B4R scientific partners in order to produce general proposals
and strategic help for future project work in the region. Stakeholders for the project are municipalities,
NGOs and local businesses, among others.
To pass on the results of the above-mentioned communication and participation research and to
transfer of practical tips to regional stakeholders, the “Project Planning School” (PPS) has been
developed. The majority of work in most organizations is now project work (Moran, Youngdahl and
Moran, 2009, p. 288) projects are also the main means of rural development work in the DanishGerman border region.
Basic concept of the Project Planning School
The Project Planning School will carry out workshops at various locations throughout the DanishGerman border region to provide skills, tools and information to help stakeholders effectively carry out
collaborative projects for rural development. The contents of each workshop depend upon the
requests and demonstrated interests of participants. The methodological foundation of the School is
built upon the B4R research on communication and participation and upon other findings from
literature review and Project Planning School data collection. At the first workshop, facilitators are
sought out to lead topical sessions. Both facilitators and participants bring existing knowledge and
skills to the workshop to share with others. At future workshops, participants from previous workshops
are able to serve as facilitators, having gained skills in group facilitation from attending previous
workshops. These facilitators and new participants continue to bring knowledge and skills to share
with one another. Having participants serve as facilitators at future sessions contributes the
sustainability of the project, setting it up so that new facilitators are already trained and familiar with
the concept of the School. Workshops are planned to continue indefinitely in the same fashion,
developing according to the needs of participants. Workshop tools and methods will be available on
the Benefit4Regions knowledge- and information-sharing platform, Copedia (http://copedia.eu/).
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Basic concept for the Project Planning School: (Hollyn Hartlep)

Timetable for implementation
The process of creating the Project Planning School was initiated during the project partner meeting in
Knivsbjerg on November 21st, 2017. Since December 2017 the preparations for the generation of
contents and methods have been running. A first analysis of existing information began in January
2018. A qualitative network analysis began at the same time, which can be found as a separate
publication (see master’s thesis by Kristin Groth).
On June 25th and August 31st, 2018, method adaptation workshops were carried out to adapt the
proposed methodology and content of the School to the recommendations of scientific and expert
partners. Following the workshops, the planning for the first prototype workshop on January 16 th and
17th, 2019 began.
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Phase I: Evaluation of expectations and proposals for workshop
implementation and knowledge transfer
First draft set of expectations from B4R project and network partners
A first collection of ideas and proposals for the Planning School was carried out at the project partner
meeting in Knivsbjerg on November 21st, 2017. The complete list of answers can be found in the full
Project Planning School concept paper.
Contents related proposals
Best Practice examples (D)
Clear cross-border [administrative] structure
and role definitions (DK)
[Problem-solving/project-realisation] templates
Long-term dissemination of successful
participation process methods
Dissemination of effective / successful
communication process methods
Orientation guidance (pattern) for planning
processes
Dissemination of basic knowledge

Format related aspects
General applicability / transferability (D & DK)
Simple language / easy to understand for
everyone (D & DK)
German - Danish
Interesting setting (attractive …)
Workshops

Initial ideas and proposals for the Project Planning School: (Uwe Rammert)
*The participant proposals are sorted by frequency of occurrence. For the two most frequent proposals the state
of origin is also mentioned. Some answers have been omitted. See list in Annex I for complete set of answers.

Cultural considerations
Adult learning in the target countries
The above-mentioned expectations are an important guide for the content and format of initial
workshops. To gain a deeper understanding of how to build workshops in the Danish-German context,
it is important to delve into cultural considerations. Culture, for the purposes of this paper, will be
defined as “the collective programming of the mind that distinguishes the members of one group or
category of people from others” (Hofstede, Hofstede, and Minkov, 2011, p.3). The cultural differences
mentioned should not be over-generalized but be considered and applied carefully. Danish and
German individuals will not always fit the overarching cultural trends for their respective countries.
A first look at the differences in participation in adult learning in the target countries shows that it may
be more familiar for Danes than for Germans. A larger percentage of the Danish population has been
shown to be engaged in lifelong learning when compared with the German population (European
Commission, 2012). Denmark has the highest participation rates of adult learning in the EU
(European Commission, 2012) and a long history of adult education, starting with the founding of folk
high schools (Folkehøjskole) in the 19th century, driven by the ideas of N.F.S. Grundtvig and Christen
Kold (OECD, 2001, p.12). In 2005, about 27.4% of the Danish population was engaged in continuing
education or training, compared with 7.7% in Germany. In 2010, participation increased to 32.8%,
while remaining the same in Germany (ibid.). That being the case, more effort may be needed to seek
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Percentage of population

out Planning School participation in Germany. Obstacles to participation in Germany from the same
study were noted as high costs (37.4%), conflict with work schedule (31.6%), no time due to family
(29.1%), no training within reachable distance (21.3%), lack of prerequisites (20.6%) and health or age
(10.4%) (ibid.). To avoid lack of
participation from the most prominent
Percentage of population participating in
obstacle, high costs, the Project
lifelong learning
Planning School will be free of cost for
35.0
individuals or institutions without the
necessary means to attend. The
30.0
prototype workshop will be fully financed
by Benefit4Regions, and thus, free of
25.0
cost to all participants. Moreover, no
20.0
prerequisites will be needed for
2005
participation. The most frequent
15.0
2010
motivations for participation in nonformal education and training in
10.0
Germany were to do a better job or to
improve career prospects (68%) and to
5.0
acquire knowledge or skills relating to
0.0
interesting subjects (45.9%) (ibid.). The
Denmark
Germany
Project Planning School aims to
contribute to improvement in both
Head of figure: Percentage of population participating in lifelong
above-mentioned motivations and
learning:
(Data retrieved from the European Commission, 2012)
thus, meet the needs of participants to
the best degree possible.
The main cultural considerations for the development of a workshop are listed below. For more
information on the topic please see the cultural comparison section of the full Project Planning School
Concept.
•

•

•

•

•

•

As individualist societies, speaking one’s mind is encouraged in both Denmark and Germany
(Hofstede et al., 2010, p. 95); thus, adult individuals are expected to take direct feedback
constructively (Hofstede et al., p. 107). Taking this into consideration, encouragement of
feedback within discussion groups, interactive presentations, and at the closing of workshops
should yield good results.
In Denmark, change processes take place faster than in Germany due to fewer administrative
levels and larger administrative units (Inclán Garcia, 2017, p.77); moreover, the greater power
distance in Germany (Hofstede et al., 2010, p. 59) likely makes it more difficult to seek
approval of superiors for new ideas or project implementation. Knowing this will make it easier
for participants to plan projects involving partners from both sides and to be more
understanding of time lags.
Because Danish individuals may be better at tasks demanding subordinate initiatives and
German individuals may be better at tasks demanding discipline (Hofstede et al., 2010, p. 75),
a balance of both types of tasks is recommended.
Danish culture is generally gentler than German culture, placing value on maintaining
relationships and exchanging feelings rather than on competition, the transfer of information,
high performance or outcomes (Zavřelová, 2017; (Hofstede et al., 2010, p. 164). Thus,
relationship-building and task-oriented activities are recommended in an equal balance.
Management is more likely employed through intuition and consensus in Denmark, while in
Gemany it is more likely decisive and aggressive (Hofstede et al., 2010, p.170). Discussing
this with participants may lead to a happy medium for management of group work.
Danes are more likely to be accepting of uncertainty that Germans (Hofstede et al., 2010, pp.
192-194) and are thus less fond of structure and generally prefer open-ended learning
situations with vague objectives, broad assignments, and no time tables. Germans, on the
other hand, are more likely to favour structured learning situations with precise objectives,
detailed assignments, and strict timetables, in which they are able find one correct answer to a
7

•

•

question (Hofstede et al, 2010, p. 205). Taking this information into consideration, a moderate
amount of structure within the PPS, which allows for creativity within workshop sessions, may
be the best compromise.
In Denmark, anxiety levels are generally low; aggression and emotions are not supposed to
be shown and behaving emotionally or noisily is often disapproved of. Stress is thus often
internalized as releasing it in activity is frowned upon. Germans are generally more expressive
about their emotions, letting them out (Hofstede et al., p. 196). The potential difference in
expression of emotions is important to introduce in the intercultural training session so that
German partners are aware that expressing aggression or other emotions may be considered
impolite by Danish partners and so that Danish partners are aware that it may be more
acceptable in Germany.
Danes may have more facility with abstract science, such as theoretical concepts, whereas
Germans may have more facility with concrete and applied science (Hofstede et al., 2010., p.
275). In other words, what works is more Germany, whereas why it works is more important in
Denmark (ibid., p. 262). The intercultural and empathy training components of the PPS are
more abstract, while the project planning and administrative structure components are more
concrete. Incorporating abstract and concrete concepts into workshop programmes brings
balance—giving participants the opportunity to use their forte to help other participants and to
improve their skills in an area that might not come to them so naturally.

Instructional approaches and learning methods
For maximum information and skill retention, it is important for the workshop sessions to be interactive
and practice-oriented. The nature of training is naturally practice-oriented, but should be sure to
include a high amount of participant interaction, feedback and co-teaching, as teaching others has
been shown to be the most effective teaching method for retention of information, followed by practice
by doing, and discussion groups (see figure below) (University of Toronto, 2018). Considering that
interactive activities are the most important component regarding information retention, it is also
advisable to provide sufficient writing prompts and visual and auditory stimuli so that participants can
better engage with the material that they are learning (Palkmets, 2014, p. 7). While the lecture method

Average retention rates from different teaching methods: (University of Toronto, 2018)
shows a mere 2% average retention rate (University of Toronto, 2018), the method can be used to
introduce concepts, expert knowledge or information if kept within a timeframe of 20 minutes or less.
When kept within a 20-minute timeframe, a lecture can indeed result in learning, especially if the
material will be used subsequently using an active technique (Palkmets, 2014, p.7; see figure below).
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Instructional approaches and learning methods that can be used in tandem with lectures to provide
skills training and knowledge acquisition include problem-based learning, group discussion and roleplay.

Effectiveness of traditional lecture: (Palkmets, 2014, p.7)

Factors to consider for the development of a training concept
Participant's learning needs
Malcolm Knowles, a well-renowned expert in the field of adult education, or andragogy, as he coined
the term, formulated six principles of adult learning. Each principle is listed below (Knowles et al.,
2005, p. 149; Holton, Swanson, and Naquin, 2001, p. 120):
1.
2.
3.
4.

Adults need to know why they need to learn something before learning it.
The self-concept of adults is heavily dependent upon a move toward self-direction.
Prior experiences of the learner provide a rich resource for learning.
Adults typically become ready to learn when they experience a need to cope with a life
situation or perform a task.
5. Adults’ orientation to learning is life-centred, and they see education as a process of
developing increased competency levels to achieve their full potential.
6. The motivation for adult learners is internal rather than external.
The andragogy model developed by Knowles et al. serves as a guide for the development of the PPS
training methodology. Moreover, because it is essential for adult learners to have a choice about the
content of their learning (Knowles et al., 2005, p. 161), project partner initial proposals have been used
to form the content for the first workshop. The feedback forms distributed at workshop closings are
recommended to include suggestions from participants for future session topics.
The physical space
The physical environment in which learning takes places can greatly affect the mood of participants
(Knowles et al., 2005, p. 118). The most basic needs, such as appropriate temperature, ventilation,
easy access to refreshments, adequate light, and good acoustics, must be provided to avoid blocks to
learning. Beyond these basic needs, more subtle features of a room have also been found by
environmental psychologists to influence mood. Bright colours tend to encourage cheerful and
optimistic moods, whereas dark or dull colours do the opposite (ibid., p. 118). Moreover, small rooms
for group discussion in conjunction with a larger general-session room and round or hexagonal tables
are recommended to encourage interaction (ibid., p. 119).
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Workshop objectives
Adults’ goals and expectations for what they are taught heavily influence their motivation to learn the
skills and knowledge with which they are presented. Generally, the better their goals and expectations
are met by what and how they learn, the more probable they are to be motivated to learn (Wlodkowski
and Ginsberg, 2017, p. 54). Thus, it is advisable for the facilitator of the introduction for the PPS
workshops to invite participants to think about their goals and expectations for the workshop, to write
them down, and, for those who are willing, to share them with the group. Sharing their answers with
the larger group serves to bring new ideas and perspectives to participants and allow for creativity and
exchange among the group. Moreover, writing their goals and expectations down serves to crystalize
their purpose and to give them a chance to reflect on whether their goals and expectations were met
at the end of the workshop. Malcolm Knowles et al. further recommend presenting participants with a
learning contract, to make the learning more relevant to each individual, as adults have a deep
psychological need to be self-directing (2005, p. 266). Such a learning contract would include the: (1)
learning objectives, (2) learning resources and strategies, (3) evidence of accomplishment of
objectives, and (4) criteria and means for validating evidence for each participant (Knowles et al.,
2005, p.268). Learning contracts could serve as a tool during the PPS introduction to help participants
crystalize their goals, but also to reflect on their accomplishment in the workplace.
The aim of the Project Planning School is to meet the goals and expectations of participants to the
best degree possible, and for each workshop to be tailored to the requests of potential and prior
participants. Thus, it is advisable to seek out preliminary input from potential participants about their
goals and expectations, as well as to receive feedback at the conclusion of each workshop, in
anonymous written form and group verbal form. Based on input from participants in the B4R project
partner meeting in Knivsbjerg on November 21st, 2017, the following workshop objectives have been
established:
•
•
•

Gain a deeper understanding of differences in administrative structures and regulations in
Germany and Denmark
Improve intercultural communication skills between Germans and Danes
Learn the steps necessary for project implementation, the challenges they present and their
potential solutions
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Phase II: Development of the methodological framework
Workshop content
The following content topics have been selected based on suggestions from ideas and proposals for
the Planning School at the project partner meeting in Knivsbjerg in December 2017 (see Figure 4 and
Annex I), from expert consultation at the method adaptation workshops, as well as findings on
intercultural collaboration.
Empathy training
Cui and Van den Berg suggest that cross-cultural effectiveness occurs only when individuals have the
cultural empathy to be open to different norms and fully accepting of their host culture (1991, p. 230).
Empathy, a translation of the German word Einfühlung, regarded as the human capacity to understand
the emotional state of another individual, has become especially important in the scientific field since
the discovery of mirror neurons (Weigel, 2017, p. 1; p. 7; Galesse, 2009, p. 525). Mirror neurons give
humans the capacity to empathize by stimulating the same part of the premotor cortex section of the
brain when one observes an emotion or movement in another person as when one feels the same
emotions or performs the same movement oneself (Galesse, 2009, p. 522-523). Developing the
empathy skills that PPS participants already possess will give them the ability to better communicate
with their inter- and intra-cultural colleagues alike.
Intercultural training
Commonly accepted actions in one’s own culture may be interpreted differently by someone from
another culture. Such misunderstandings may hinder the creation of trust (Rehrmann-Jørgensen and
Von der Banck, 2011, p. 103), leading to communication issues. Intercultural training aims to inform
participants of cultural differences between Danes and Germans, introduce them to well-received
ways to interact with their cultural counterparts in specific situations, give them an opportunity to share
their intercultural experiences and for the group to learn from them, and to train them to better
empathize with their counterparts. An intercultural training guide can be found on Copedia
Best practice examples
Best practice examples from border regions serve to inspire and direct projects in development. Ideas
can be gained, and lessons learned from the experience of such projects. Best practice examples in
the realm of administrative and legal cooperation and exchange are seen at various levels. At the
inter-governmental level, the Nordic Council of Ministers and the Benelux Union have established
processes to identify and address bi-lateral border barriers, and at the regional level, the Upper Rhine
Conference and the Greater Copenhagen and Skåne Committee have developed institutionalised
ways to identify local obstacles and organise responses (European Commission, 2017, p.7).
An online professional network that aims to share good practices that have resulted from initiatives to
find solutions to legal and administrative cross-border issues (European Commission, 2017, p. 7) is
available for School participants to use. The platform can be found through the following link:
https://ec.europa.eu/futurium/en/border-regions. Moreover, a good source of up-to-date information
concerning border regions and projects can be found through the Association for European Border
Regions (AEBR) site: https://www.aebr.eu/en/news/news.php?cat_id=1.
Legal, administrative and governmental structures and roles in Denmark and Germany
It is essential for projects participating in cross-border cooperation to understand the different legal,
administrative and governmental structures and roles in the neighbouring country to carry out projects
effectively. Differences in governmental or administrative roles and laws could hinder cooperation. It is
important for collaborators to take into account that in Denmark change processes take place faster
than in Germany because Danish administration has fewer levels and larger units (Inclán Garcia,
2017, p. 77). The School will provide bi-lingual (Danish-German) diagrams of legal, administrative and
governmental structures in Germany and Denmark to facilitate understanding of differences in these
areas.
Problem-solving
Problem-solving templates serve to guide School participants through potential problems that they
may encounter at various stages in project development and execution. Problem-solving templates
and tools will provide steps to problem and provide creative stimuli for problem-solving in groups.
11

Funding and financing
Political changes may affect continued support of projects and difficult bureaucratic procedures and
long application processes for short funding periods can discourage long-term project implementation
and development (Wellbrock et al., 2013, p. 87). An Øresund region collaborative TV station project
between Denmark and Sweden, for example, simply closed as soon as Interreg funding ended
(Stöber, 2011, p. 234). The PPS aims to contribute to the sustainability of projects by averting such
results.
How might it be possible to remedy the challenges that long-term funding or financing present?
•
•

Grant writing and successful funding procurement session
Crowdfunding best practices session

An expert in the area, such as B4R Deutschland-Danmark funding case study leader, Volker Ratje,
could provide a presentation and training session for participants. A Danish counterpart, to compare
strategies in Denmark, such as Tyge Mortensen, would be optimal.
Project planning
Project planning will be taught by using a planning cycle and/or the design thinking process. The
planning cycle involves a series of steps that have to be carried out in order to efficiently come to the
solution of an identified problem (see figure below). By the time the project has reached the success
monitoring stage, if the project has not been successful, a new goal can be conceived, and the cycle
can continue again from that point. The planning cycle, just like design thinking, is an iterative process.
Various design thinking models exist with the goal of stimulating innovation processes (von Thienen et
al., 2017). The Stanford Design model includes the following steps: (1) empathize, (2) define, (3)
ideate, (4) prototype and (5) test (Burnett, 2017). Tools from each of these categories can be used
within the planning cycle.

Main steps of the planning cycle plus interaction strategies: (Uwe Rammert)
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Workshop logistics
Workshop languages
Workshops will be carried out in English with Danish and German translators available when
requested. This will give participants the opportunity to interact in English, with the support to
communicate in their native language if they feel that they cannot express themselves fully in English.
Documents concerning legal, administrative, and governmental structures and/or titles will be in
Danish and German, as the titles in these languages are most relevant for participants and will seldom
be used in English for project execution. Moreover, language will be simplified as much as possible to
make for easier understanding of technological, administrative, or legal terminology, however, when
necessary, terminology used in participants’ sectors of expertise will be provided in English, Danish,
and German. Handouts will be available in Danish and German.
Workshop Location
To facilitate participation from both sides of the border, the PPS aims to change the locations of its
workshops, giving participants the opportunity to have some workshops closer to home than others.
Locations within 50 kilometers of the border that allow for overnight stays are optimal.
The following list of potential PPS workshop locations was created by professionals in the DanishGerman border region at the second method adaptation workshop. All but Koppelsberg (n. 7) are
within 50 km of the border.
Location proposals:
1.
2.
3.
4.
5.
6.
7.
8.

Jaruplund Højskole, Handewitt DE
Scheersberg International Educational Center, Steinbergkirche DE
Spejdergarden Tydal, Tüdal/Eggebeck DE
Artefact Center for Sustainable Development, Glücksberg DE
Christianslyst School Hostel and Conference Center, Nottfeld DE
Dinesenfarm, Northern Als Island DK
Koppelsberg Evangenlical Leisure and Educational Center, Plön DE
Kupfermühle DE
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Phase III: Training concept and school implementation
Method adaptation
Two method adaptation workshops were carried out on June 25 th and August 31st, 2018, to align the
approaches of the scientific partners with proposed methodology and content, and to see how
information from the case study observations can be transferred into planning school contents.
Through the workshops, the importance of the role of the facilitator project and facilitating as a
valuable skill for carrying out cross-border projects was noted and incorporated into the schedule for
the prototype workshop. Moreover, it was advised that the topic of funding should not be included as a
workshop session alone, at least as a part of initial workshops. Moreover, ideas for the
institutionalization of the PPS, ranging from entrepreneurial ventures to a collaboration between
academic institutions were given, as well as the above list of proposed locations for future workshops.
Prototype workshop as a test bed for the methods and materials developed
The prototype Project Planning School workshop took place on January 16th and 17th, 2019 at
University of Southern Denmark’s innovation lab in Sønderborg. Approximately 27 participants and
facilitators, from municipalities, businesses, business development agencies, universities and colleges
and village committees joined for the workshop. The agenda consisted of four workshop sessions on
the topics: intercultural communication, how to facilitate groups, administrative structures in Denmark
and Germany, and design thinking for project planning. The idea behind the schedule was to give
participants a chance to get to know one another and each other’s’ cultures, and then to work together
on project the following day. Participants were interviewed by phone before the workshop to determine
the type of project(s) they were involved in or interested in working on for during the second day of the
workshop so that five topics could be formed before the workshop.
Project Planning School prototype workshop schedule: (Hollyn Hartlep)
Day 1 | 10:00–16:00

Day 2 | 9:00–16:00

10:00–10:30

Welcome

9:00–9:30

Welcome and Introduction

10:30–11:00

Introduction

9:30–10:00

Last-Word, First Word Activity

11:00–12:00

Intercultural Communication

10:00–12:00

12:00–13:00

Lunch

12:00–13:00

Design Thinking Project
Planning
Lunch

13:00–14:00

How to Facilitate

13:00–15:00

14:00–14:30

Coffee Break and Energizer

15:00–15:15

Design Thinking Project
Planning
Coffee Break

14:30–15:30

Administrative Differences

15:15–15:45

Feedback and Reflection

15:30–16:00

Reflection and Closing

15:45–16:00

Closing Remarks

14

Facilitators were experts in their respective fields, four of whom also participated in the workshops as
participants. Three focus groups with 4-6
participants per group were carried out at
the end of the workshop to gain insight into
participants’ experiences and desires for
future workshops. Overall, participants
responded positively to the structure of the
workshop and agreed that a two-day format
is most practical considering their
schedules. The table below shows the most
prominent remarks during the discussions.
Participants liked that the participant base
was diverse and included individuals from
different disciplines. They also commented
on having liked the open and friendly
atmosphere and that there were plenty of
activities and opportunities to put knowledge
into practice. Participants were particularly
Participants discuss German and Danish idioms as a part of
fond of the workshop sessions on how to
the PPS opening activity (Photo: Hollyn Hartlep)
facilitate groups and design thinking for
project planning. They would have preferred a simpler presentation and directions for the workshop
session on intercultural communication. This presentation was given in English, but with Danish and
German slides, which proved confusing for some. Moreover, the activity was very complex for focused
group work. While participants were happy with the diversity of the group, there was a request for
more beneficiaries of projects, so that those designing and implementing projects can get practical
feedback from the potential project users. Participants also would have liked to have been notified that
presentations would be shared afterwards so that they did not have to worry about taking notes during
presentations. Moreover, it was noted that an on-hand method for dividing participants into groups
would have provided more structure and flow. For future workshops, participants requested that
workshop sessions include results from Benefit4Regions. This was not possible at the prototype
workshop because communication and participation research results were not yet finalized. Moreover,
participants requested a matchmaking process for projects as a part of the workshop, which would
allow participants who are not a part of a project to find one that fits their interests. More practice with
and understanding of design thinking tools was sought, potentially as a one or two-day workshop in
itself, as well as a take-away sheet, summarizing the most important points of the workshop.

Liked

Room for Improvement

✓

Diversity of participants

✓

How to facilitate

✓

Activities and practice

✓

Design thinking

✓

Open atmosphere;
friendly

✓

✓
✓
✓

Future Workshops Ideas
✓

Results from B4R

✓

Matchmaking process for
projects

More beneficiaries of
projects

✓

Deeper into design
thinking

PPTs ahead of time or
notice

✓

Take-away sheet

Simpler PPT and
directions (e.g. Int.
Comm.)

Organizing groups

Feedback from prototype workshop focus group sessions: (Hollyn Hartlep)
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Phase IV: Institutionalisation of the Project Planning School
The Project Planning School is anticipated to continue as a collaborative effort between UC SYD
Esbjerg and FHVD Altenholz, among other partners. Two to four two-day workshops per year,
covering topics requested by participants, are anticipated in the border region. The School aims to
attract a diverse crowd, giving participants insight into the perspectives of potential users or partners of
their rural development projects. Not only will the School support rural development, as economic
development and government agencies already do, but also place an emphasis on learning from
experiences on the other side of the border. This exchange makes the School a unique place for
participants to gain new perspectives, skills, tools, knowledge, connections and inspiration to help
bring more vitality to their communities. Updates will be available on the Copedia website. Please
contact Uwe Rammert at Uwe.Rammert@llur.land.sh for further details.
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